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Introduction

What is Education

The social structure of any society is composed of social
groups and institutions established and sustained from time
to time. The sustenance is the result of transmission of values
and beliefs to the younger generations who replace the older
generations. The knowledge imparted to the young enables
them to contribute to the survival of the society. The young
must be preserved physically and initiated socially if the life
of the society or group is to continue. As biological life
maintains and transmits itself by mutation and reproduction,
social life sustains itself by education. The means whereby
a social group continues itself, maintains its ideals is in the
broadest sense of the term Education (Horne, 1932)1.
Anderson (1972)2 viewed education “as the process of
communicating of knowledge and shaping of values and in
that sense, it is synonymous with socialisation. Imparting
of knowledge is the basic thing for the survival of the society.
Stressing the same point, Ross (1942)3 observed, “Society's
primary and foremost occupation is education”. To Durkheim
(1956)4 “Education is the influence exercised by adult
generations on those that are not yet ready for social life.
Its object is to arouse and develop in the child a certain
number of physical, intellectual and moral states, which are
demanded of him by both the political society as a whole
and the social milieu for which he is specially destined. In
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a wider perspective education is a socialisation process
through which a person learns the vocation of his or her
life. In almost all societies education is the vehicle for
transmission of culture, skills, values and belief systems and
prepares an individual for working life (Dewey 1944).

Education is the process of helping people to develop
their minds and become intelligent members of the social
order. “Its aim is not man power but manhood (Hutchins
1968)6. Its aim is to dovetail the culture of the country in
which it is imparted. Education should also acquaint us with
our ignorance. Socrates (1963)7 the greatest Philosopher and
thinker once commented “I know nothing except the fact
of my ignorance”. Education apart from enlightening the
people and helping them to know their ignorance, acts as
a guide in helping them eradicate social ills.

In addition to imparting knowledge education also
teaches behaviour. Ruskin (1951)8 once remarked—Education
does not mean teaching people what they do not know; it
means teaching them to behave as they do not behave. To
Whitehead (1929)9 education is the acquisition of the art of
the utilisation of the knowledge. Dewey10 conceived education
as having its implications, in social, moral economic and
political spheres. Theories of democracy hold that education
is a correlate of democratic order. Hasley and others (1961)11

have shown concern for the determinants of educational
system in the other sectors of society.

It has been universally recognised that the strength of
democracy depends upon the character and intelligence of
all its citizens. As Dewey (1944)12 puts it “the devotion of
democracy to education is a familiar fact”. A government
resting on popular suffrage cannot be successful unless those
who elect and obey their governors are educated. Democracy
offers immense freedom for the individual. It is the only
education that helps him interpret freedom in terms of
responsibility. It is only a means for the widespread diffusion
of democratic ideals. To Plato (1933)13 “education is the basis
of state … and the ultimate aim and essence of education
is the training of character”.

Economists also recognised the importance of education.
Alfred Marshall (1961)14 emphasised the importance of
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education “as a material investment” and in his view
education is “the most valuable of all capital is that invested
in human being.” He stressed the role of skills in increasing
production and specifically identified education of workers
not only as a target but also an instrument of economic
development. The idea of investment in Man, for developing
human resources, is gaining ground in the developing
countries. To assess the investment in Man in terms of the
yield of physical resources and increase in productivity is
not a proper view. But in terms of improved human capacity,
better management of human affairs in public or private
affairs and the general well-being of people, Education has
its yield in qualitative aspect (Lewis, Arthur, W., 1962)15.

Apart from political and social imperatives, the realization
that education is indispensable had led almost all the
countries to adopt universal and free education as their
primary goal and embarked on educating their citizens.

A great drawback in developing countries like ours is
the presence of a large mass of illiterate and semi-literate
compared to better educated. The remarks of T.H. Huxley
(1901)16 is worth mentioning.

“The politicians tell us ‘you must educate the masses
because they are going to be masters'. The clergy join the
cry for education for they affirm that the people are drifting
away from church and chapel into the broadest infidelity.
The manufacturers and the capitalists swell the chorus lustily.
They declare that ignorance makes bad workmen ‘that
England will soon be unable to turn out cotton goods, or
steam engines, cheaper than other people; and then, the glory
will be departed from us. And a few voices are lifted up
in favour of the doctrine that the masses should be educated
because they are men and women with unlimited capacity
of being, doing and suffering, and that it is as true now, as
ever it was that the people perish for lack of knowledge”.

Bodete (1951)17 observed: “as peace is indivisible so are
democracy and social progress indivisible. As long as half
of the human race is unable to read the very declaration of
its duties and rights to understand the text of the law, to
consult the most elementary books on agriculture and

machinery, it will continue to be at the mercy of forces which
it can neither control nor comprehend. And we have to admit
that democracy does not reign on earth”.

Thomas Jefferson wrote in 182018 “I know no safe
depositors of ultimate power of society, but the people
themselves and if we think they are not enlightened enough
to exercise their discretion, the remedy is not to take it from
them, but to inform their discretion by education”.

While the early years of life are important for mental
development, it is equally true that human being is capable
of learning through out life. The education of the masses
who are deprived of formal schooling comes under the broad
field of adult education. The term adult education is also
designated as life long learning, continuous learning,
extension education, night schools, etc.

Adult Education

Adult Education, according to Verner (1962)19 is the action
of an external education agent in purposefully ordering
behaviour into planned systematic experiences that can result
in learning for those for whom such activity is supplemented
to their primary role in society, and which involved some
continuity in an exchange relationship between the agent and
the learner so that the educational process is under constant
supervision and direction”. Education has assumed different
forms in various cultural settings, the method of Adult
Education is culture specific. In view of this the methods
adopted in one culture cannot be transferred to dissimilar
cultures. Therefore, adult education assumes different forms
in different places and periods. The British society made
pioneering effort in the spread of adult education in different
forms in western society. The nineteenth century cultural
settings gave rise to the folk schools in Denmark while Adult
Education Schools flourished in Scandinavian countries,
England and the United States. Several distinctive methods
of Adult Education have originated in the U.S. Peffer (1926)20

spoke of the open forum, university extension,
correspondence schools and various educational agencies for
youth. According to him “Adult education is taken, as
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education outside the usual formal channels for men and
women engaged in the ordinary pursuits of life; or, simpler
as the efforts of grown persons to go on learning while
earning a living”.

Some Perspectives on Adult Education

Maygood and Leveright (1968) defined adult education as
“process whereby persons, who no longer (did not) attend
school on a formal, regular and full time basis undertake
sequential and organised activities with a conscious intention
of bringing about changes in information, knowledge,
understanding or skills, appreciation and attitudes or for the
purpose of identifying and solving personal or community
problems” Mohisini (1973)21 held that “Adult Education—
tries to develop in individual adult, inherent abilities and
talents necessary for the fulfillment of his personality and
for his being of service to the community. Berteisen (1975)22

contended: “Adult education embraces all forms of educative
experience needed by men and women according to their
varying interests and requirements at their differing levels
of comprehension and ability and in their changing roles and
responsibilities throughout life, irrespective of content, level
and methods used”.

However, there is a felt need for special educational
programmes, in view of the increasing rate of economic
development, the changes in labour force, the emergence
of trade unions and other phenomena of social and
technological change. The above factors demand from the
worker an increased capacity to meet the challenge of new
opportunities, to participate actively in economic and social
life and to deal effectively with the problems confronting
him and his fellow workers.

The need for coping with the changed circumstances and
socio-economic development, and developing the one's
awareness about her/his predicament in the cultural milieu
has necessitated the emergence of a new form of education
to meet the needs of the workers as it was felt the prevalent
adult education programmes were too broad based to cater
to the specific needs of the workers.

Workers Education

As in case of other progressive movements, the impetus for
extending education to workers came from England. In the
backdrop of the industrial revolution and the resultant rise
of social problems, education was seen as one of the remedies
for combating social decay. The workers' education
programme is an attempt to neutralize the dehumanizing
effects of factory labour. It consisted of programmes aimed
at offering working people with a quality of liberal arts
education outside of school system which excluded them
(Harriet Katz: 1978)23.

The seminal ideas on workers education can be found
in Peffer's (1924)24 work. According to him the workers in
their desire to progress themselves as a class “desire self-
improvement, of course, like other adults who give part of
their leisure to learning; but they desire it as members of a
class with a special interest, in the belief that by educating
themselves they will be better able to advance their collective
interest, to modify, if not to remould their social order at
least to understand it. Workers' education is adult education
arising out of a social impulse and having a social purpose.
Such an education is aimed to produce concrete results in
training the worker in labour leadership. Walter Vrooman25

in his opening address of Ruskin College for Workers'
education in 1899 envisaged: “We shall take men who have
been merely condemning our institutions and will teach them
how, instead, to transform those institutions so that in place
of talking against the world, they will begin methodically
and scientifically to possess the world, to refashion it, and
to cooperate with the power behind evolution in making it
the Joyous abode of, if not a perfected humanity, at least a
humanity earnestly, and rationally striving toward
perfection”.

Albert Mansbridge26 who founded the workers'
educational association in 1903, said “Our Association has
especially sought to bring together university students, who
are rich in the education afforded by books and working
men, who are rich in the education afforded by life”.

The Workers' Education Association believes in the
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education of workers for its own sake. It is an enrichment
experience, of cultural values and training in citizenship, it
does not commit itself at all as to the class conflict.
Livingstone (1951)27 has made some complimentary comments
“the Workers' Education Association class type, which
provides both an expert and a discussion and an atmosphere
as impartial as ordinary human nature allows. The workers
education association was termed as a seed bed of socialism
and also accused of betraying the interests of the workers
by supporting capitalism. Its refusal to be partisan is more
striking because it was primarily a working class movement
and the views of its members were as naturally ‘left' as
those of well-to-do are naturally ‘right', its service to political
democracy in England cannot be over estimated. Its great
weakness is one which it is in no way responsible; it only
touches an intellectual elite”.

In the context of American experience in early twentieth
century, workers' education was viewed as an informal
discussion group of social science subjects like, economics,
psychology, history or political science, which features in
the interaction between the instructor and the workmen and
women, regarding their needs and also drawing out their
experiences relating to the subject and interpret the subject
in terms of those experiences in the subjects (Peffer, 1920)28.

Viewing workers education as a special type of adult
education the American educationist Edward Lindman
(1984)29 predicted that all successful adult education groups
some day will become social action groups. He praised
Grundtvig for doing pioneering work by establishing Danish
Folk High Schools and organising the British workers
education movements.

According to Harry Laidler (1973)30 workers' education
is an attempt on the part of the organised labour to educate
its own members within the framework of an educational
system in which the workers prescribe the courses of
instruction, select the teachers and also finance the exercise.
He stated that workers education is a charge upon the trade
unions to educate its own members. He further called for
such an educational system in which the workers themselves
prepare the curricula and syllabi and select the teachers and

which has to be financed out of the resources of the
concerned unions.

Shukla (1971)31 went further and said that the educational
activity should also take place in a trade union setting. In
his words “workers' education aims at social action and such
action is the result of the educational process that takes place
within the same setting of a trade union, rather than in any
other group got together merely for educational purpose.
Workers education in contrast to other types of adult
education seeks to help the worker to solve her/his problems
not as an individual, but as member of her/his class
(Perlman, S. 1932)32. According to Florence Peterson (1951)33

“Workers' Education, as commonly used, is not a general
term but has a specific connotation. It is a specific kind of
adult education, designed to provide the workers, with better
understanding of their rights, status and responsibilities as
workers' union members, consumers and citizens. Workers'
education emphasizes group advancement and solution of
group problems and thus differs from vocational and
professional education which is primarily training for
individual advancement. The definition of Florence Peterson
to some extent not only clarified the difference between
workers' education and other educational programmes but
also sought to draw our attention to the difference between
adult education and workers' education. The salient features
of workers' education according to her are (a) it is a special
kind of adult education meant for workers, and (b) it lays
stress on group advancement, while other educational
programmes aim at individual advancement.

In view of the rapidly changing scope of workers'
education, many of the definitions of workers education by
the practitioners based on the particular needs of the target
groups, may not be applicable to workers' education in
general (C. Fernau: 1984)34. In his analysis “Workers'
Education is carried out by trade unions, rural workers'
organisation and workers educational institutions or by
specialist institutions such as Universities, in collaboration
with workers' organisation… Workers education is intended
to meet the educational needs of workers, and their
organisations in the defence of their acquired rights and

8 Workers' EducationIntroduction 7
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the satisfaction of their individual, social, economic and
cultural aspirations”. Such an education is future oriented.

Workers' education is not pointed education, i.e. education
aimed to produce concrete results and confined to that aim.
It is pointed education in so far as it trains men in the
technique of labour leadership, but that constitutes only a
small part (Peffer: 1926)35. It need not be, however, and for
the greater part a propagandist education. There is, it is
true, a faction in organised labour which holds that workers'
education is valueless unless it is systemised educational
propaganda directed against the employing class, if not
against capitalism as an institution.

Workers' education is thus designed basically to enhance
the workers' understanding of labour problems. It is not
an end in itself and should always be regarded as a means
to useful action. It has been said that the end of education
is to be found in the individual's growth in power to cope
with his environment. Almost all national, regional and
international trade union movements have committed
themselves to educating their members to take up economic
and social responsibilities.

Workers' Education: Different Approaches

The scope of the workers education, according to Robinson
(1966)36, is to train the workers, to become trade union
members and participate in collective bargaining. He added
that workers' education's aim was to narrow the gap between
the workers with formal education and other groups and
to enable the workers to play a creative role in all civic affairs
as individuals and representatives of their trade unions.

The approaches to workers' education range from purely
practical educational needs of workers and trade unions to
highly idealistic objective of creating “society based on social
and economic justice”. The wide ranging variations in
approaches to workers' education may be in accordance with
the varied social, economic and cultural conditions or needs
of the nations in which the programmes are organised. A
major view point is that the workers' education should be
confined to the creation of awareness about their rights and

responsibilities as workers. This school essentially takes a
functional view of the role of education vis-a-vis the needs
of industrial enterprises and trade unions.

A slightly modified and broader approach is that the
workers' education should try to create consciousness among
workers about their role as union members. The International
Confederation of Free Trade Unions (ICFTU) (1956)37 observed
that the “chief aim of workers' education is to train the
members of trade unions to take more active interest in the
trade union movement. According to V.S. Mathur (1964)38

workers' education is expected to encourage the workers
to take active part in their respective organisations and to
discharge effectively their responsibility towards the trade
union movement and the community in general”.

The very objective of creating trade union consciousness
among workers has brought to fore the concept of trade
union education. Workers' education and trade union
education are used interchangeably and the difference
between the two is negligible. But there is some difference
in the scope of the terms. Workers' education is wider term
compared to trade union education. Trade union education
confines itself to training workers in trade unionism and
to become active trade union members, whereas workers'
education, besides training the workers in trade unionism
aims at imparting social and basic education. It seeks to
make a worker not only a good trade unionist, but also a
responsible citizen, enhance his utility to his employer as
well as to the society.

According to the report of the international seminar at
Brussels (ICFTU, 1958)39 the term trade union education
should be applied only to educational work conducted by
or under the auspices of trade unions, with participants who
are members of trade unions. The programme should be
directly related to the aims and activities of trade unions
with a specific purpose of enabling workers to acquire the
knowledge, techniques and militant free trade union spirit
essential for their active participation in the work of
movement”.

Another school maintains that the purpose of workers

10 Workers' EducationIntroduction 9
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education is to create consciousness among workers about
their rights and duties not only as workers, but members
of the trade union and citizens. Jack Barbash (1955)40 for
instance defined workers' education as any planned
educational activity which a union undertakes or any
educational activity undertaken by any agency other than
union, whose major objective is to build more effective union
and citizenship. This emphasis on citizenship education,
therefore, adds a new dimension to the workers' education.
It wants workers to be trained in trade union matters not
merely as union members, but by keeping in view the larger
perspective of their duties and responsibilities as citizens.
As pointed out by International Labour Organisation41

workers education has to take into account the educational
needs of the worker as an individual for his personal
evolution; as an operative—for his efficiency and
advancement; as a citizen—for a happy and integrated life
in the community; as member of a trade union—for the
protection of his interests as a member of the working class.
This view of workers' education underscores the primacy
of social and national interests over sectional interests of
workers.

Another perspective argues that the objective of the
workers' education should be to train and prepare the
workers for participative management. It should be confined
to inculcating in workers, attitudes and values conducive
to the promotion of industrial democracy. Robinson (1966)42

felt that the broad concept of workers education should focus
on the narrower concept of education which seeks to equip
workers as trade union members and officers to carryout
intelligently the collective bargaining functions. According
to Ramaswamy (1985)43 the basic concern of workers'
education is not education per se but education that will
prepare workers for participative management.

In some countries where there is dearth of leaders among
the rank and file and where outsiders dominate the trade
union movement, workers' education takes the form of
leadership training course. Elaborating the point Cohan
(1943)44 listed three important functions of education.

1. Discovering promising young people with ability to

lead and training them in their unions or in colleges,
enabling them to serve their unions in various ways.

2. Training the rank and file for assuming better
positions in the democratic process within the unions
and in

3. Inspiring workers towards ideologies during
preparations and execution of the programme.

Thus the concept of workers' education shows a broad
assortment of values which range from purely serving the
needs of trade unions at one end to promoting the total
development of individual worker at the other. Each one
of this school views different aspects of workers' education
with different emphases. Labour education is as broad as
life itself and as narrow as immediate needs of the union
which conducts the education. It is thus capable of being
defined in a number of ways, and irrespective of the
definition, labour education is always purposive in nature
and oriented to solve the problems of the unions, its members
and the labour movement of which it is a part. It represents
the workers own instrument to make themselves more
effective and their lives more satisfied.

Since the workers education programmes tend to differ
from country to country in accordance with social economic
and cultural factors, no common line can be drawn for all
countries. The workers' education should also include adult
education as it shares the basic objective of helping an
individual to increase his understanding and develop his
ability for creative thinking; social and economic education,
as it includes all educational activities concerning the
structure of human society and the relations of man to man
in social and economic processes; cultural education; cultural
studies and educational aspects of recreational activities;
literacy and primary education where the workers are
illiterate; technical and vocational education for getting more
skilled and trained workers; and fundamental education so
as to help people in the less developed areas to understand
the problems of their environment to acquire a body of
knowledge and skill for the progressive improvement of their
living conditions and to participate more effectively in the
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economic and social development of their community
(UNESCO: 1952)45.

Workers' Education: Indian Context

The concept of workers' education is not new to India. It
was there as far back as in 1920s during the British rule.
The importance of workers' education was realized by the
Royal Commission on Labour (1931)46, which stated “in India
nearly the whole of industrial labour is illiterate—state of
affairs which is unknown in any other country of industrial
importance…. Modern machine industry depends in a
peculiar degree on education and the attempt to build it up
with an illiterate body of workers must be deficient and
perlious. We should emphasize the fact that precisely because
of this, the education of industrial labour should receive
special attention.

The Indian industrial landscape has changed significantly
after the advent of independence. Starting from agro-based
industries, the accent was shifted to capital intensive heavy
industries. The rapid industrialisation and the resultant
urbanisation process have trigged migration of people from
rural to urban areas in search of opportunities. This has
spawned different categories of workers, ranging from
unorganised peasant casual workers to highly organised
industrial workers. Given the level of socio-cultural matrix
from which the workers had emerged and moved on to the
industrial scene, they had to face adaptive problems which
led to tensions at various levels. The long Indian experience
with planning and industrial development, has been fraught
with problems (workers). The various labour policies
formulated and legislations enacted from time to time reflect
the attempts made to solve such problems. However, the
problems India faced, in the process, led to the realisation,
that for quicker attainment of industrial democracy one has
to make an attempt at inculcating the prerequisite norms
for industrial democracy through workers' education scheme.

Economic development requires harnessing of all human
resources of the country to achieve the desired results. Along
with capital, the skills and knowledge of workers led to

economic development. Hence, the need for workers'
education. The need for workers' education in India was
equally felt by the trade unions, employers and government.
In the trade union movement one of the first to emphasise
the need of education for the workers was Mahatma Gandhi.
He attached importance to education of workers so that they
might know their rights and obligations. He emphasized
that trade union leaders should themselves be trained first.
Accordingly the Hind Mazdoor Sabha47 in its Manifesto
adopted in 1948 declared “the conception of modern trade
union demands that the workers must adequately be
equipped with sufficient education to man the trade union
offices to grapple with the problem of national importance—
economic as well as political. Workers' education capable
of fulfilling this task must receive top priority from free
trade union movement”.

Divensen, (1960)48 the then president of Hind Mazdoor
Sabha, felt that “the importance of workers' education in
the present phase of trade union movement can hardly be
minimised. In spite of various weakness, the trade union
movement in India, has passed into a new phase calling
for a different quality of leadership”. The All-India Trade
Union Congress in 195249 pointed out that “in order to
develop the strength of class solidarity of the working class
in defence of its interests, it is necessary that workers, are
helped to overcome the lack of economic and political
education on the basis of common world” (1960). The Indian
National Trade Union Congress50 in its report of the 12th
session, stressed the need for workers' education and
remarked that “worker is the central figure of the entire
activities of a trade union. If the movement has to be
strengthened, it is necessary that there is a well-planned
programme for education of worker to enable him to know
his status, rights and responsibilities to the members of his
family and to the entire society”.

The concept of workers' education its scope, contents,
methods and techniques have been the theme of some of
the national and international seminars held in India during
the period 1954-1963. It was concluded that in India the
term workers' education should cover all employees eligible

14 Workers' EducationIntroduction 13
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for membership of trade unions as well as artisans and other
self-employed persons belonging to the same social class.
It also stressed the inclusion of general liberal education,
vocational education and trade union education into workers'
education. The participants of these seminars were of the
view that the methods must allow greatest amount of
participation of beneficiaries in the educational process.

The Second Five-Year Plan (1956)51 categorically
recommended increased association of labour in building a
progressive state and further stated “for the achievement
of industrial democracy strong trade union movement is
necessary. Of course, multiplicity of trade unions which is
a general problem everywhere is hampering the growth of
healthy trade unionism in India. Widespread prevalence of
ignorance and literacy among the workers further led to
the domination of outsiders in unions, as a result, political
rivalries crept into the trade union movement; then small
size and the unsound financial position and inter and intra
union rivalries were hampering the growth of trade unionism
in India.

Keeping these focal points in view the second five year
plan recognised that for the achievement of industrial
democracy, strong trade union movement, improvement in
the trade union finances, rendering them representative
character and promotion of leadership from rank and file
are essential. Training of workers in trade union philosophy
and methods becomes necessary for the workers to discover
leaders from within.

The successive five year plans also recognized that for
the success of industrialisation on which the country has
embarked, attention towards improving the quality of
workforce is needed. One of the important means for securing
better quality of labour is by pursuing programmes which
are broadly covered under the label “workers' education”.

Workers Education Scheme in India

A tripartite semi-autonomous body known as the Central
Board for Workers' Education, was set up in 1958 under the
Ministry of Labour, Govt. of India to formulate policies and

programmes and to administer a three tier Workers'
Education Scheme.

Aims and Objectives of the Scheme

The aims and objectives of the Workers' Education Scheme
are:—

(i) to strengthen among all sections of the working class
including workers, a sense of patriotism, national
integrity, unity, amity, communal harmony, secularism
and pride in being an Indian.

(ii) to equip all sections of workers including rural
workers for their intelligent participation in social and
economic development of the nation in accordance
with its declared objectives;

(iii) to develop among workers a greater understanding
of the problems of their social and economic
environment, their responsibilities towards family
members and their rights and obligations, as citizens,
as workers, in industry, and members and officials
of their trade unions;

(iv) to develop leadership from among the rank and file
of workers themselves;

(v) to develop strong, united and more responsible trade
unions through more enlightened members and better
trained officials;

(vi) to strengthen democratic processes and traditions in
the trade union movement; and

(vii) to enable trade unions themselves to take over the
functions of workers' education, ultimately.

For achieving its objectives the board has developed a
need-based, three-tier training programme.

First Stage

The first phase in the execution of the scheme is the training
of teacher—administrators or education officers. They are
selected by the board through open competition and are given
training for six months by the staff of the board. The officers

16 Workers' EducationIntroduction 15
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in turn, after the successful completion of their training
course, are posted to Regional Centres.

Second Stage

The second stage and the most important phase of workers'
education programme is the training of worker-teachers who
are responsible for imparting education to the rank and file
of workers at the unit level in the third stage. The education
officers on completion of their training are posted to different
regional centres. They are entrusted with the training of
prospective teachers from among the workers in a full time
training course of three months duration. These selected
workers are known as worker-teachers'. The training of
worker-teacher is a continuous process at each Regional
Centre, which is expected, to train 70-100 worker-teachers
in a year.

Third Stage

The worker-teachers, on completion of training at regional
centres, revert to their respective establishments and conduct
classes for the rank and file workers at unit level mostly,
during non-working hours.

The duration of the training at unit level is usually of
three months and managements provide accommodation,
furniture and 45 minutes time-off to workers for attending
the classes. In case of existence of all facilities, full time
unit level classes of three weeks duration are also organised.
After completion of their training the workers are taken to
a tour of industrial centres in the country to familiarise
themselves with the other industrial centres and to enable
them to exchange their experiences with the workers at other
centres.

Syllabus

The syllabus course content for the programme include ‘know
your country', ‘productivity', trade unions movement,
industrial relations, workers' participation in management,
public sector and its role in the economy, labour economics,

population education and labour legislation. The regional
centre is the focal point of the activities covering the training
of worker-teachers and supervision of unit level classes.

The syllabus for the three tier structure of training had
been formulated since its inception was modified from time
to time based on the recommendations of various committees.
The present syllabus which has been presented in the
following pages has been the result of the recommendations
of the Syllabus Review Committee (1982).

Syllabus for Education Officers

The training programe of the Education Officers is of six
months' duration, five months are meant for teaching and
one month for practical training by way of attachment with
the trade union organisations, Employers and Government
Labour Departments.

Table 1.1
Syllabus for Education Officers

S.No. Contents Modules Sessions

1. Introduction 6 20
2. Know your country 8 32
3. Know your industry 6 21
4. Productivity Education 6 22
5. Industrial Relations 5 20
6. Trade Union Movement 15 40
7. Labour Economics 6 22
8. Education for Participative 4 15

Management
9. Public Sector and Its Role 5 18

in Economy
10. Population Education and 6 34

Family Welfare
11. Important Labour Legislations 3 40
12. Methods, Tools and Techniques 10 196

of Communication and Practicals

80 480

The syllabus for the training of educational officers has
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